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Abstract

Teaching French as a second language in Nigerian secondary schools presents considerable
challenges, including a shortage of qualified teachers, insufficient teaching materials, and low
student motivation. These issues are compounded by an often rigid curriculum that does not
adequately incorporate Nigeria’s multilingual and multicultural context. However, there are
emerging opportunities, such as government policies that promote foreign language education, the
integration of digital tools in language instruction, and potential cultural exchanges with
Francophone countries. This paper explores these challenges and opportunities, providing insights
from relevant literature and proposing strategies for improving French language instruction in
Nigerian secondary schools.

Keywords: French language, Nigeria, secondary education, teaching challenges, educational
opportunities.

Introduction

In the discussion of French language education in Nigeria, several scholars provide insights into
the challenges and opportunities, each offering unique perspectives that contribute to a deeper
understanding of the issue.

Adelabu (2021) highlights the broad challenges affecting French language instruction, framing
them within the larger context of Nigeria’s education system. Adelabu’s analysis focuses on how
systemic issues, such as infrastructural deficits and pedagogical weaknesses, hinder the effective
teaching of French. This viewpoint is valuable because it links the specific problems of French
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education to the overall struggles in Nigerian schools, suggesting that solving these issues would
require broader educational reforms. However, Adelabu does not delve deeply into specific areas
like teacher shortages or curriculum flaws, leaving room for further exploration in these areas.

Ibrahim and Mohammed (2021) emphasize the lack of instructional materials and resources,
particularly in rural schools, where teachers often have to use outdated textbooks and inadequate
facilities. Their view is compelling because it focuses on a tangible issue that directly affects
students’ ability to learn effectively. By pinpointing the scarcity of modern resources, Ibrahim and
Mohammed highlight a key barrier that can be addressed through better resource allocation and
investment. This view complements Adelabu’s, adding specificity to the broader infrastructural
challenges and showing the critical role of resources in improving education quality.

Obi and Akindele (2018) shift the focus to student motivation, identifying a significant obstacle in
students' perceptions of French as irrelevant to their future careers. They argue that societal
attitudes and the dominance of English contribute to students' lack of engagement with French.
Their perspective introduces the human element of learning and provides a psychological
dimension to the conversation, underlining how language education is not just about resources but
also about fostering a sense of purpose and relevance. Compared to Adelabu and Ibrahim and
Mohammed, Obi and Akindele offer a more student-centered approach, suggesting that solutions
must also address students' attitudes and the curriculum’s ability to connect with their realities.

Adeyemi (2020) critiques the rigidity of the French language curriculum, arguing that it does not
take into account Nigeria’s multilingual and multicultural context. His evaluation is particularly
insightful because it challenges the content and structure of language teaching, suggesting that a
more flexible and culturally relevant curriculum would make French more relatable to Nigerian
students. Adeyemi’s focus on curriculum reform provides a different angle from the infrastructural
concerns raised by the other authors, and his view is crucial in recognizing the need for a curriculum
that resonates with students’ lived experiences.

In evaluating these perspectives, each author brings important insights into the challenges of
teaching French in Nigerian secondary schools. While Adelabu offers a broad view of educational
challenges, Ibrahim and Mohammed provide a more focused examination of resource-related
issues. Obi and Akindele’s emphasis on student motivation brings a necessary human dimension,
and Adeyemi’s call for curriculum reform addresses the structural disconnect between language
education and Nigeria’s cultural realities. Together, these views offer a comprehensive
understanding of the multifaceted challenges and suggest that addressing them will require a
combination of infrastructural investment, pedagogical reform, and curriculum modernization.

French was officially introduced into Nigeria’s national curriculum in the 1980s, a strategic move
aimed at enhancing Nigeria’s economic and political relationships with its Francophone neighbors
(Nnadozie, 2019). The Nigerian National Policy on Education (NPE) recognizes French as the
country's second official language, underscoring its importance in fostering regional cooperation
and diplomacy (Federal Ministry of Education, 2020). While this policy framework theoretically
supports French language learning in Nigerian secondary schools, its practical implementation has
encountered significant obstacles. These challenges stem from a variety of issues, including
inadequate resources, teacher shortages, and inconsistent application of policies across schools.



Several government initiatives have sought to address these issues and promote the learning of
French in secondary education. Notable among these is the establishment of the French Village in
Badagry, a language immersion center aimed at enhancing both student and teacher proficiency in
French. Additionally, teacher exchange programs with Francophone countries have been
introduced to improve the quality of French teaching (Ayodele, 2017). However, despite these
efforts, the teaching of French remains underdeveloped, especially in rural areas where resources
are scarce and qualified teachers are in short supply. This gap between policy and practice
highlights broader educational challenges in Nigeria, where even well-intentioned programs often
struggle to achieve widespread success due to infrastructural and logistical limitations.

The underdevelopment of French in rural schools, in particular, reflects the deeper issues of
inequality and educational resource distribution in Nigeria. Schools in urban centers tend to benefit
more from government programs and initiatives, while rural areas often lack the infrastructure,
trained personnel, and materials necessary to sustain French language education. Ayodele (2017)
suggests that for such initiatives to succeed, there needs to be a more consistent and equitable
distribution of resources, alongside stronger policy enforcement, to ensure that rural schools are
not left behind.

In conclusion, while Nigeria’s introduction of French into the national curriculum was driven by
the strategic need to connect with Francophone neighbors, the practical challenges have impeded
the full realization of this policy. The efforts of programs like the French Village and international
teacher exchanges are commendable but insufficient to overcome the structural issues present in
many Nigerian schools. Addressing these disparities, particularly between urban and rural schools,
is crucial for achieving the intended outcomes of French language education in Nigeria.

Challenges in Teaching French as a Second Language in Nigerian Secondary Schools
1. Shortage of Qualified Teachers

A significant challenge in teaching French as a second language in Nigerian secondary schools is
the shortage of qualified teachers. The lack of competent French instructors with both linguistic
proficiency and pedagogical expertise hampers effective language instruction. According to Alao
(2022), there are fewer than 10,000 certified French teachers in a country with over 13,000
secondary schools, leading to a critical gap in teacher availability. This issue is particularly acute
in rural areas, where schools often depend on generalist teachers who have minimal or no formal
training in French instruction. The reliance on unqualified educators not only affects the quality of
teaching but also limits students' opportunities to learn the language effectively.

2. Inadequate Instructional Materials and Resources

Another substantial barrier to effective French language instruction is the inadequacy of teaching
materials and resources. Many secondary schools lack essential resources, including up-to-date
textbooks, audiovisual materials, and language labs that can enhance the language learning
experience (Ibrahim & Mohammed, 2021). Teachers frequently have to improvise with limited or
outdated materials, which detracts from the overall quality of instruction. Adeyemi (2020)
highlights that most available French textbooks do not reflect contemporary linguistic practices or
the unique realities of Nigerian students. This scarcity of resources is further compounded by the
absence of digital tools, which could enrich the learning environment and provide students with
greater exposure to diverse linguistic contexts.



3. Low Student Motivation and Engagement

Low student motivation and engagement pose significant challenges in learning French. Many
students view the language as difficult and irrelevant to their future careers, especially since
English predominates as the primary language of education and communication in Nigeria (Obi &
Akindele, 2018). Societal attitudes that undervalue the learning of foreign languages, particularly
those other than English, further reinforce this perception. Additionally, French is often categorized
as an elective subject, which diminishes its importance in the eyes of both students and educators
(Nnadozie, 2019). This lack of interest can lead to poor performance and a reluctance to engage
with the language, ultimately hindering students’ ability to achieve proficiency.

4. Curriculum Inflexibility

The rigidity of the current French language curriculum has been criticized for failing to
acknowledge Nigeria's linguistic diversity. Adeyemi (2020) notes that French is often taught in
isolation, without integrating Nigeria's multilingual context, where indigenous languages such as
Yoruba, Hausa, and Igbo coexist. This disconnection makes the language appear foreign and
abstract to students, which diminishes their motivation to learn. A curriculum that does not reflect
the cultural and linguistic realities of Nigeria is less likely to engage students and foster a genuine
interest in the language. To address this challenge, a more flexible and inclusive curriculum that
incorporates the rich linguistic tapestry of Nigeria could help make French language education
more relevant and appealing to students.

Opportunities for Enhancing French Language Education in Nigeria

Despite the numerous challenges facing French language education in Nigeria, there are several
opportunities to enhance the teaching and learning of the language. One significant avenue for
reform lies in the government initiatives aimed at promoting French language learning. The
Nigerian government's policy to make French a compulsory subject at the junior secondary school
level represents a crucial step towards increasing language proficiency among students (Federal
Ministry of Education, 2020). This policy not only underscores the importance of French in
Nigeria's educational framework but also creates a structured environment for students to engage
with the language. By institutionalizing French language education, the government lays a
foundation for more effective teaching and learning practices.

The rise of digital technologies presents another promising opportunity to address some of the
infrastructural challenges facing French language education. E-learning platforms, mobile
applications, and other digital resources can supplement traditional teaching methods, providing
students with interactive and engaging language learning experiences (Alao, 2022). For example,
platforms like Duolingo, Google Classroom, and YouTube tutorials can offer cost-effective and
accessible alternatives to conventional teaching materials, particularly in resource-poor
environments. By integrating technology into the language curriculum, teachers can enhance
instructional methods, promote student engagement, and facilitate self-directed learning, thereby
overcoming some of the limitations posed by inadequate physical resources.

Cultural exchange programs with Francophone countries represent a valuable opportunity for both
students and teachers. Such immersion programs, where Nigerian students and educators can visit
Francophone nations for short language courses, can significantly enhance language fluency and
cultural competence (Ayodele, 2017). These exchanges not only allow participants to practice
French in authentic contexts but also foster intercultural understanding and appreciation. By



engaging with native speakers and experiencing French-speaking cultures firsthand, students can
develop a deeper connection to the language, making it more relatable and relevant to their lives.
This experiential learning can contribute significantly to motivation and engagement, addressing
some of the issues related to student interest in learning French.

While challenges persist in the teaching of French as a second language in Nigerian secondary
schools, the opportunities provided by government policies, technological advancements, and
cultural exchanges present pathways for improvement. By capitalizing on these opportunities,
stakeholders can work towards creating a more effective and engaging French language education
system that meets the needs of Nigerian students and prepares them for a globalized world.

Conclusion

The teaching of French as a second language in Nigerian secondary schools faces significant
challenges, including a shortage of qualified teachers, inadequate instructional resources, and low
student motivation. These obstacles hinder effective language acquisition and create a disconnect
between the curriculum and students’ interests and needs. Despite these difficulties, there are
notable opportunities for improvement. Government policies that promote French language
education, the integration of digital technologies, and international partnerships with Francophone
countries offer promising avenues for reform.

To effectively address these challenges, a multifaceted approach is necessary. First, curriculum
reform is essential to make French language education more relevant and engaging for students.
This includes incorporating local cultural contexts and integrating multilingual approaches that
recognize Nigeria's diverse linguistic landscape. Second, investing in teacher training programs is
crucial to ensure that educators possess the necessary linguistic and pedagogical skills to teach
French effectively. Enhanced training will empower teachers and improve the overall quality of
instruction.

Moreover, the incorporation of digital technologies can significantly enhance language instruction.
Utilizing e-learning platforms, mobile applications, and online resources can provide interactive
and engaging learning experiences, especially in resource-limited environments. These tools can
supplement traditional teaching methods and foster greater student engagement, making the
learning process more dynamic and accessible.

Finally, fostering international partnerships through cultural exchanges and immersion programs
can greatly benefit both students and teachers. Such collaborations will allow participants to
experience French language and culture firsthand, increasing fluency and cultural competence. By
leveraging these opportunities, Nigeria can strengthen its French language education, thereby
enhancing its role in regional cooperation and international relations.

In conclusion, while the challenges in teaching French as a second language in Nigerian secondary
schools are substantial, the potential for reform exists. Through a comprehensive strategy that
includes curriculum reform, teacher training, technological integration, and international
partnerships, Nigeria can overcome these obstacles and promote a more effective and enriching
French language education system.



Recommendations for Improving French Language Education in Nigeria

1. Curriculum Reform: Revise the French language curriculum to incorporate local cultural
contexts and multilingual approaches. This should include materials that reflect the linguistic
diversity of Nigeria, making the language more relatable and relevant to students. Engaging with
local literature and integrating indigenous languages into French instruction can enhance students’
interest and understanding.

2. Investment in Teacher Training: Develop and implement comprehensive teacher training
programs focused on French language instruction. These programs should equip educators with the
necessary linguistic skills and pedagogical strategies to effectively teach French. Continuous
professional development opportunities should be made available to keep teachers updated on
contemporary language teaching methods and resources.

3. Enhancing Instructional Resources: Increase the availability of up-to-date instructional
materials, including textbooks, audiovisual aids, and digital resources. Schools should be provided
with adequate funding and support to acquire modern teaching tools, such as language labs and
access to e-learning platforms. This will enrich the learning experience and foster greater student
engagement.

4. Integration of Technology: Encourage the use of digital technologies in French language
teaching. Schools should adopt e-learning platforms and mobile applications to supplement
traditional methods. Providing training for teachers on how to effectively integrate technology into
their lessons can create more interactive and engaging learning environments for students.

5. Fostering International Partnerships: Establish partnerships with Francophone countries to
facilitate cultural exchange programs and immersion opportunities. Such initiatives can provide
students and teachers with firsthand experience of French language and culture, significantly
enhancing their proficiency and cultural competence. Scholarships and funding should be sought
to support these exchange programs.

6. Community Engagement and Awareness Campaigns: Launch awareness campaigns to
promote the value of learning French in Nigeria. Engaging parents, community leaders, and local
organizations in promoting the benefits of bilingualism can help shift societal attitudes towards
foreign language learning. Highlighting the economic and diplomatic advantages of proficiency in
French can increase student motivation and interest in the language.

Implementing these recommendations, stakeholders can work collaboratively to improve the
teaching and learning of French as a second language in Nigerian secondary schools, ultimately
enhancing students' linguistic skills and preparing them for future opportunities in an increasingly
interconnected world.
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